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The Causes of Less Education
Among Youth
We investigate how initial inequali-
ties are transformed into exclusion
from training and education, focus-
ing on the educational and training
systems and their social mecha-
nisms: sorting and selection func-
tions, the learning environments
that they provide for children with
different characteristics—given ini-
tial inequalities—and the recruit-
ment practices of firms for appren-
ticeships or on-the-job training
opportunities. 

Social Consequences of Less
Education 
The group’s second research focus
are the coping strategies of less
educated youth with the stigma of
low education, especially during
their school-to-work transitions, and
less educated youth’s often tenuous
participation in labor markets. We
know that in many Western coun-
tries, less educated persons consti-
tute an increasing share of the long-
term unemployed. They are less able
to enter into even unskilled jobs. The
dominant (mainly economic) expla-
nation is the so-called “displace-
ment” argument, which theorizes
that, given an oversupply of quali-
fied persons, trained persons out-
qualify less educated persons in job

competition. Yet, that explanation
does not include the “production
process” of less education in its
analysis. Our project offers a socio-
logical explanation for the increas-
ing labor market vulnerability of less
educated youth, emphasizing the
consequences of historically declin-
ing proportions of less educated
youth. This sociological explanation
takes into account changes in group
size, group composition, and em-
ployers’ perceptions over the course
of educational expansion—contribut-
ing to the phenomenon that less ed-
ucation itself has become a social
stigma in education societies.

Data
Much of our research compares dif-
ferent West German birth cohorts,
allowing us to investigate the two
research questions in changing edu-
cational norms and institutional set-
tings in educational and training
systems as well as under varying
economic circumstances. In our
comparison of (Western) Germany
with the United States, we examine
whether and how the degree of lo-
cational “segregation” in educational
systems—a highly differentiated and
hierarchical school system in con-
trast to tracking or ability grouping
within comprehensive schools—in-
fluences the production of differen-

Research Agenda

We investigate the causes and consequences of less education from a life-
course perspective and analyze changes over time as well as regionally and
cross-nationally. Our joint research questions are: How do less educated per-
sons’ disadvantages at multiple status passages cumulate over their life
courses? What changes, especially in institutional rules, norms, and
processes, have occurred over the postwar period and what consequences
have these had?
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tial educational attainment levels for
ascriptive groups. Further, we use
the Life Course Studies of the Insti-
tute’s Center for Sociology and the
Study of the Life Course and the
German Socio-Economic Panel Study
(GSOEP, an annual panel study con-
ducted by the German Institute for
Economic Research, DIW). We com-
plement our analyses of representa-
tive population surveys and collec-
tions of aggregate statistics with our
own life history database (of 106
school leavers from schools for

“learning disabled” children) derived
from a pilot project on “job coach-
ing” based at the University of
Cologne in North Rhine-Westphalia.
Besides a standardized life history
survey, we conducted biographical
interviews with a sample of these
school leavers from special schools
as well as with their job coaches.
This data set is particularly valuable
because most large-scale educa-
tional studies in Germany do not in-
clude (representative) samples of
special school pupils or graduates.

Research Project 1
Youth Without Vocational Training: 
A Longitudinal Study of the Influence
of School, Social Background, and
Gender on Educational Opportunities 
This quantitative longitudinal study
analyzes an educational group long
ignored by educational sociology:
youth without vocational training.
Although in comparison with other
countries, Germany succeeds well in
having among the least proportions
of youth without any secondary
school certificate, the remaining
group of youth without training rep-
resent a ”problem group“ increas-
ingly at risk in (vocational) educa-
tion systems and in labor markets.
Changes in this group’s size and
composition vis-à-vis educational
level, social background, ethnic her-
itage, and gender are key aspects
addressed by this project (Figure 1).
The goal of the empirical analyses is
to show (1) which changes result
mainly from quantitative change

due to educational expansion and
qualitative reforms and structural
transformations, and (2) how these
compositional changes contributed
to the exacerbation of the problem
of less educated youth. The disser-
tation’s contribution lies in the his-
torical investigation of this educa-
tional group and the problems its
members face in the German
schooling and vocational training
systems.
Due to the difficult data situation,
especially regarding migration expe-
riences and patterns, the study uti-
lized diverse data sources, joining
official statistics with analyses
based on the GSOEP with the Ger-
man Life History Survey and the
Independent Research Group’s own
survey of school leavers from special
schools (category ”learning disabil-
ity“), among others. Findings showed
that this educational group’s size
has declined since the 1950s and
1960s and it is more than ever com-

Research Areas and Results

The Social Production of Less Educated Youth 

Project 1
Sandra Wagner

Key Reference
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Jugendliche ohne Beruf-
sausbildung: Eine Längss-
chnittstudie zum Einfluss
von Schule, Herkunft und
Geschlecht auf ihre Bil-
dungschancen. Aachen:
Shaker Verlag.



Research Project 2 
Institutional Barriers to Inclusion 
Despite similar citizenship rights,
discourses of equality and merit, and
dis/ability paradigms, the German
and American special education sys-
tems diverged considerably over the
20th century. Resisting a multitude
of international, national, and re-
gional reform initiatives, German
Länder maintain at least ten types of
segregated special schools; less than
15% of disabled students attend
general schools. By contrast, 95% of
all disabled students in the United
States attend general schools, but
spend part of their school day sepa-
rated from their peers in general ed-
ucation classrooms. Nationally, 5%

of all students in Germany, but 12%
in the United States are classified as
“having special educational needs.”
Why did these countries institution-
alize school integration to such dif-
ferent extents? Justin Powell investi-
gated three major phases in these
systems’ institutionalization: first,
the copying of the general educa-
tional system’s logic (isomorphism);
second, the diffusion and differen-
tiation of special education organi-
zations (expansion); and third, the
persistence of segregation and sepa-
ration (inertia). Empirically, he ana-
lyzed (1) students’ classification into
special education, (2) their allocation
to learning opportunity structures
(along a continuum from segrega-
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Figure 1. Proportion of
persons without complet-
ed vocational education at
age 25 (in %, only West
German origin)*.
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Justin Powell

posed of young men and ethnic mi-
norities, who nevertheless spend rel-
atively more time in school and at-

tain more certificates than in the
past.

Key Reference

Powell, J. (forthcoming).
Barriers to inclusion:
Special education in the
United States and
Germany. Boulder:
Paradigm.
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tion to full-time inclusion), and (3)
their resulting educational attain-
ments.
With universalized compulsory
schooling, general education systems
expanded massively, and special ed-
ucation grew apace (Figure 2). The
subsidiary organizations of special
education experienced exogenous
and endogenous growth from two
main sources, most rapidly since the
mid-1950s: (1) the reduced exclu-
sion of children with perceived im-
pairments, and (2) general education
teachers’ increasing transfer of “ab-
normal” or “exceptional” students
into special education. The resulting
increasingly heterogeneous student
bodies challenged the rationalized
standardized organizational struc-
tures and processes of German and
American school systems. Efforts
over the past three decades to ad-
dress and reduce the overrepresenta-
tion of male, ethnic minority, and
poor children and youth in such pro-

grams have largely failed: They
remain the core groups participating
in special education. 
Education reforms over the last cen-
tury reflect shifts but also continu-
ities, in ideologies, institutions and
organizations, interest group power,
as well as political decision-making
structures. Both societies gradually
eliminated the exclusion of disabled
children and youth from public
schooling. Yet the persistent ongoing
challenge is to similarly reduce in-
terschool segregation or intraschool
separation by restructuring schools
to educate all children together in
the same classes—as education re-
search has demonstrated that inclu-
sive education benefits all students. 
While a quarter of American special
education students drop out or age
out of high school, half succeed in
graduating from high school with a
standard diploma. In contrast, only
2% of German special school leavers
earn a diploma (mittlere Reife or

Figure 2. Proportion of
students classified as hav-
ing “special educational
needs“ in Germany and the
United States, 1931—
2000*.

* For Germany, figures for students ”with special educational needs (SEN)” attending general
schools (”Integrationsschüler”), representing between 10% and 15% of all students with
SEN, have only been published by the Kultusministerkonferenz since 2000.

Source. Powell, 2004a.

0

2

4

6

8

10

12

14

1931 1942 1952 1960 1970 1980 1990 2000

USA

Germany
(West, 1952-90)

Pe
rc

en
t



Abitur); 80% do not even attain the
lowest qualified secondary school
certificate (Hauptschulabschluss).
These individuals face extremely
limited opportunities for vocational
training and employment, and the
resulting reduced life chances
(Wagner, in press-b; Pfahl, 2003;
Solga, 2003a). Considerable dispari-
ties remain between, and within,
these societies in disabled students’
differentiation, their educational ex-
periences, and their probabilities of
education attainment (Powell,
2004a). 
Significant disparities found among
the 16 German Länder and in the
50 States of the USA demonstrate
that political conflicts (not consen-
sus) and professional and parental

choices (not certainty) are responsi-
ble for the unequal distribution of
learning opportunities to students
served in special education organi-
zations, for their stigmatization, and
for their low educational attainment
rates. The major barrier to inclu-
sion—the institutionalization of spe-
cial education itself—is an ongoing
process, not a fixed state. Thus,
while neither federal nation has yet
achieved inclusive education to the
degree called for by advocates or
mandated in educational policies
and antidiscrimination laws, some
Länder and states are well on their
way of replacing special with in-
clusive education organizations. In
so doing, they provide models for
others to follow.
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Project 3
Lisa Pfahl

Social Consequences of Less Education 

Research Project 3
Consequences of Special Schooling
for the Identity Formation of Socially
Disadvantaged Youth 
Begun in October 2003, this disser-
tation project inquires into the life
courses of young adults with little
educational capital. Its main goal is
to find out whether, and how, school
leavers from special schools (for
“learning disabled” students) can
yield to the expectations of work or-
ganizations and labor markets, and
how they attain social recognition
via the paths of social integration
they choose. The project focuses on
the formation of the biographical
selves of young leavers of special
schools that can be traced back
partly to their subjectivation in
school. Comparatively, Lisa Pfahl ex-
amines if, and how, graduates of

special schools gain social recogni-
tion through different socializational
contexts. In doing so, the project
explores the school leavers’ reactions
to their situation as well as the con-
sequences of their adaptive behavior.
Here, it is important to take the
reciprocal interaction between 
biographies and the opportunity
structures, cultural and material
resources, recognition, and (lacking)
competencies into consideration.
The sampling strategy partly follows
the explorative style of grounded
theory. Yet, with our self-conducted
survey of 106 special school leavers
(see above), we have the opportunity
to select the cases for the biographi-
cal studies using the collected infor-
mation. Several contrasting groups
were selected for further investiga-
tion that allow us to contrast “suc-
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cessful” with “unsuccessful” careers
as well as to explore short-term and
long-term coping strategies due to
the stigmatizing classification of
“learning disability” early in their
lives: (1) youth who successfully be-
gan an occupational training place-
ment (interviewed in 2002 at the
end of their schooling and again in
Summer/Fall 2004); (2) youth who
follow an “alternative” path of social
integration, such as teenage mother-
hood or delinquent activities; and (3)
occupationally established adults
who attended a special school.
The biographies of school leavers
from special schools offer insights
into marginalization caused by the
contemporary German educational
system. Separated early in their
school careers, only one fifth of the
young people who attended schools
for pupils with so-called learning
disabilities (most of whom are so-
cially disadvantaged) receives a
certificate (Hauptschulabschluss or
higher). 
Even less—one tenth—manages to
enter vocational training. Instead of
entering the training market, these

youth follow different paths, such as
pretraining (remedial) programs, un-
employment, teenage motherhood,
or delinquent activities. These young
adults’ biographical constructions
will be contrasted to those of “more
successful” youth.
The early educational “careers” of
these youth demonstrate some com-
petencies of marginalized young
people—namely in managing their
stigmatization and keeping an
“intact” personal identity (Pfahl,
2003). Examining persons who
developed successful occupational
orientations, we still find a stance of
“withdrawal” from societal expecta-
tions and opportunities. First results
show gender variations including a
prevalent lack of perspective and
confidence among females, but an
overestimation of status and compe-
tence levels among males. Ethnicity
also proved to be relevant for
processes of stigma management
because of their different cultural
resources. These aspects will be
studied in depth in the next phase of
research.

Special needs Special education Social policies of interventions

Primary
socialization

Secondary
socialization

Occupational
socialization

20% different paths (SE life course)

70% prevocational training measures

10% successful reintegration

(”normal” life course)

Primary school Secondary school School-to-work transition Occupational training

25 in-depth interviews with (former) SE students (at age 18, 20, and 35).

Figure 3. The life courses
of youth with “learning
disabilities“ participating
in special education (SE).



Research Project 4 
The Rise of Educational Disadvan-
tage in Germany: Explaining Less
Educated Persons’ Decreasing Em-
ployment Opportunities—Economic
and Sociological Insights
Turning to employment chances of
less educated persons, Heike Solga
has developed four mechanisms that
need to be taken into account if his-
torical shifts in opportunities are to
be fully understood: (1) displace-
ment, (2) discredit, (3) impoverished
resources (especially networks), and
(4) stigmatization. Among the fac-
tors are changing group size and
composition, educational experi-
ences in changing school settings,
and employers’ recruitment
processes. While the less educated
group has always been considered a
“problem” group, the impoverished
network and stigma mechanisms
have grown in importance as certifi-
cation has developed into a “master
status.” Through increased diffusion,
official educational attainment
legimitately determines allocation in

labor markets. As the norms of edu-
cational attainment have risen, the
less educated group’s decreasing size
and institutionalized segregation en-
sure its visibility and stigma, with
enhanced relevance for foreclosing
employment opportunities. Not only
individual aspirations and expecta-
tions but also skills, cultural and
network capital, and certificates are
reduced in those who become less
educated.
These four mechanisms are derived
from a multidimensional concept of
education and educational groups in
which (low) education is considered
to be much more than just skills and
qualifications. Instead, low educa-
tion is analyzed here as a social phe-
nomenon that reflects a host of so-
cial meanings and social relations.
This concept allows us to investigate
changes in the individualized
processes of skill certification and
attribution as well as changes in ed-
ucational groups’ social relation-
ships, available resources, and social
identity formation.
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Multidimensional Concept of Education and Educational Categories

Individual characteristics: Skill certification

Individualized group characteristic: Skill attribution (connected to social meanings of, or beliefs 
about, “low education”)

Actual group membership: Defining social relationships and networks Defining social 
identity concepts (social meanings and in-/outgroup-relationships)

Heike Solga’s analyses based on
OECD data and policy reports on less
educated youth show that these
mechanisms do not only apply to
Germany with its standardized
schooling and vocational training
systems. They reveal that in many
Western societies, less educated
youth are considered a “problem

group”—and that all four processes
are dealt with in public discourses,
social research as well as social and
labor market policies. Nonetheless,
these analyses indicate that their
relative weight varies between coun-
tries. For example, whereas all four
mechanisms are crucial to under-
stand the labor market situation of

Project 4
Heike Solga

Key Reference

Solga, H. (in press-b).
Ohne Abschluss in die Bil-
dungsgesellschaft: Die
Erwerbschancen gering
qualifizierter Personen aus
soziologischer und
ökonomischer Perspektive.
Opladen: Barbara Budrich.



Table 1. Relative weight of
displacement, discredit,
impoverished networks,
and stigmatization (select-
ed OECD countries).

less educated youth in Germany, in
the USA two mechanisms—namely
“displacement” and “increasingly de-

prived networks”—seem to be of pri-
mary importance.
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Impoverished
Country Displacement Discredit networks Stigmatization

Countries in which the share of less educated young adults (25- to 34-year-olds)
is less than 20%

Finland ♦
Canada ♦
Norway ♦
Sweden ♦
Denmark ♦ ♦
USA ♦ ♦
Czech Republic ♦ ♦ ♦ ♦
Germany ♦ ♦ ♦ ♦
Austria ♦ ♦ ♦ ♦

Countries in which the share of less educated young adults (25-to 34-year-olds)
is less than 20%

France ♦ ♦
Australia ♦ ♦
United Kingdom ♦ ♦
Belgium ♦ ♦ ♦
Ireland ♦ ♦ ♦
The Netherlands ♦ ♦ ♦
Greece (Less educated young adults do not face relative labor market disadvantages, compared to young
adults with completed upper secondary education)

Source. Solga, 2003d, Chapter 11.

Concluding Conference

The Independent Research Group’s
concluding conference “The Causes
and Consequences of Low Education
in Contemporary Europe” was held in
Granada, Spain, from September
18—23, 2004. As a collaboration
with the European Consortium for
Sociological Research (ECSR), the
conference was financed jointly by
the Max Planck Institute for Human
Development and the European
Science Foundation (European
Commission, Research General
Directorate, High-Level Scientific
Conferences). 
Researchers from all parts of Europe
came together to discuss the key

themes addressed by members of
the Independent Research Group
over the past five years. The confer-
ence attracted more than 60 partici-
pants, from doctoral candidates to
senior scholars, in sociology as well
as economics, psychology, and edu-
cation. Alongside the conference
organizers Heike Solga, Paul M. de
Graaf, and Marlis Buchmann, discus-
sions were initiated or chaired by
Hans-Peter Blossfeld, Richard Breen,
Robert Erikson, John Goldthorpe,
Anthony Heath, Johannes Huinink,
Roxane Silberman, Wout Ultee,
Michael Wagner, and Christopher
Whelan.



Themes covered in ten paper ses-
sions and lively poster presentations
included the social production or
causes of low education, ethnic mi-
norities and their educational and
occupational attainments, school-
to-work transitions of less educated
youth, low education and its conse-
quences for social exclusion, and the
employment careers of less educated
persons. Methodologically, longitudi-
nal and cross-sectional quantitative
analyses were rounded out by histor-
ical-comparative and biographical
studies that emphasized the histori-
cal contingency of “low education”
as a relatively recent phenomenon
since postwar education expansion
in European societies. Alongside
Europe and OECD-wide comparative
work on education systems and labor
market research, countries specifi-
cally examined in conference contri-
butions included Austria, Denmark,
Estonia, Finnland, France, Germany,
Great Britain, Ireland, Italy, Hungary,
Lithuania, the Netherlands, Norway,
Poland, Portugal, Romania, Slovenia,
Sweden, and Switzerland. 
The presented results, divided along
the lines of the original research
program of our research group—(1)
the social production of low educa-
tion and (2) its consequences for life
course outcomes—show the com-
plexity of the individual and contex-
tual dimensions of low education.
Individual disadvantages, such as
poor language skills, social origins,
stigmas such as caste status, immi-
gration experience, and impairment
or disability interact with such social
and cultural aspects as school struc-
tures, tracking/streaming systems,
and language and learning difficul-
ties to impact educational trajecto-

ries. Family background, religious
beliefs, neighborhood characteristics,
and truancy were also discussed as
factors in educational experiences
and attainment. At the level of re-
gions and nations, education and
social policies and the school and
vocational training systems they
influence are clearly implicated in
producing, exacerbating, or amelio-
rating individual dis/advantages. Ap-
proaches leading the way forward
attend to cross-national measure-
ment problems in their analysis of
the effects of educational expansion
and continuing inequalities in learn-
ing opportunities. 
Besides the paper presented by Heike
Solga (see above) and Stephen
Nickell’s paper on labor market par-
ticipation, other consequences of
low education presented included
lower wages, continuing disadvan-
tage and even deprivation, ill health
and smoking as well as disability.
Findings focused on low education’s
role in difficult school-to-work tran-
sitions, its negative effects on fertil-
ity, and its consequences for family
formation and divorce patterns.
Social commitments, neighborhood
integration, voting patterns and
voluntary participation, and social
exclusion more broadly were also
analyzed. 
In the paper/poster presentations
and discussions, the conference
participants agreed that in Europe,
education is an increasingly valued
individual and public good; however,
beyond a minimal level, it has not
yet been secured as a right for all
citizens. Access for specific disad-
vantaged groups, especially from
lower social class backgrounds, im-
migrants and ethnic minorities, and
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Not only at the lower end of the ed-
ucational hierarchy but also at the
higher end, we find disadvantages in
employment opportunities, albeit
with different sources and qualities.
Due to increasing female participa-
tion rates in higher education, the
share of “academic couples“—in
which both partners hold a universi-
ty degree—has risen over the past
decades in many European socie-
ties. Nonetheless, in Germany as
well as other modern societies, dual
careers are still not the norm among
these couples, mostly because they
cannot be realized due to obstacles
for, and restrictions on, women
seeking (full-time) professional ca-
reers. 
In terms of dual careers, the interest
of the Independent Research Group
has been twofold: (a) What are the
institutional obstacles that hinder
female academic careers, and (b)
what are sources within couples
that negatively affect the realization
of dual careers in academic couples?
In collaboration with the Young
Academy, we investigated institu-
tional obstacles by conducting inter-
views with 181 university represen-
tatives (out of 322) (cf. Solga &
Rusconi, 2004). One of the major
findings is the gender-neutral out-
put orientation of German search
committees: In recruiting new asso-
ciate or full-time professors, chil-

dren are mostly not taken into
account when evaluating the publi-
cation lists of applicants. 
With regard to topic (b), we organ-
ized a special session on dual career
couples in Germany at the 32nd
Congress of the German Sociological
Association (2004) with Christine
Wimbauer (Yale University) to exam-
ine the sources of disadvantage
within couples (Solga & Wimbauer,
in press). Our own contribution to
that session and the resulting edited
volume examines the influence of
the age relationship of couples on
their chances of realizing a dual
career (Solga, Rusconi, & Krüger, in
press). One of the dominant expla-
nations for this ”failure“ of dual
careers is that because of ”rational“
decision making within couples to
prioritize the partner who first
achieves a desirable career opportu-
nity, a ”primary“ and a ”secondary“
career are defined. Given the age
difference between the partners and
the differences in career time caused
by it, the older partner typically has
the ”primary“ career during a signifi-
cant proportion of the life course.
Moreover, given the typical age rela-
tionship in couples, that is, women
are mostly younger than their male
partners, men will have the ”pri-
mary“ career and women then have
the ”secondary“ one. But this expla-
nation raises the question of
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Collaborative
Project
Heike Solga
Alessandra
Rusconi

Research Project (in Collaboration With the Young Academy of Science,
Germany: Dual Career Couples)

disabled children remains tenuous or
has been ensured only at the bottom
of stratified educational systems.
The resulting low educational attain-

ment negatively affects their em-
ployment opportunities and life
chances in contemporary education
societies.



whether women in partnerships with
an atypical age relationship, that is,
couples where the woman is older
than the man, have better career
chances than women in age-typical
partnerships and whether, therefore,
dual careers in these age-atypical
partnerships are more common. Fol-
lowing another dominant explana-
tion for the ”failure“ of dual careers,
this may not be the case. Due to
(age-neutral) gender ideologies and
gendered labor market practices, it
could be that women always have
poorer career chances than men—in-
dependent of the age relationship
within such partnerships. Utilizing
empirical analyses based on the
German Microcensus (1997), we ex-
amined these two explanations—the
gender-neutral age relationship ex-
planation and the age-neutral gen-
der role explanation—of the chances

of realizing dual careers among aca-
demic couples in Germany. Our main
finding is that both explanations fall
short. Women in age-atypical cou-
ples do not have the same career
chances as men in couples where
they are the older partner (this find-
ing contradicts the gender-neutral
age explanation). On the other hand,
these women in atypical couples do
have higher career chances than
women in typical couples (this find-
ing contradicts the age-neutral gen-
der role explanation). We therefore
introduced the explanation of gen-
dered age concepts in couples and
suggested their further investigation
in order to explore the questions:
Whether, and why, age-atypical
couples have more egalitarian gen-
der identities and divisions of family
duties than do age-typical couples?
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Left to right: Lisa Pfahl, Justin Powell, Heike Solga (not pictured: Alessandra Rusconi, Sandra Wagner).



Goedicke, A., & Solga, H.
(2003). Strukturwandel und
berufliche Mobilität. In Doku-
mentation zum 4. BIBB-
Fachkongress 2002, Arbeitskreis
1.1 „Der strukturelle Wandel
der Arbeitswelt im Spiegel der
Sozialforschung“. Bonn: BIBB
(CD-ROM).

Krappmann, L., Leschinsky, A., &
Powell, J. (2003). Kinder, die
besonderer pädagogischer
Förderung bedürfen. In K. S.
Cortina, J. Baumert, A.
Leschinsky, K. U. Mayer, & L.
Trommer (Eds.), Das Bil-
dungswesen in der Bundesre-
publik Deutschland. Strukturen
und Entwicklungen im Überblick
(pp. 755–786). Reinbek:
Rowohlt.

Maschke, M., & Powell, J.
(2003). Behinderungsbegriffe
und ihre Folgen in Schule und
Arbeit. In G. Hermes & 
S. Köbsell (Eds.), Disability
Studies in Deutschland. Behin-
derung neu denken (pp. 80–86).
Kassel: Bifos.

Pfahl, L. (2003). Stigma-
Management im Job-Coaching.
Berufsorientierungen benach-
teiligter Jugendlicher. Diploma
thesis, Free University of Berlin.

Pfahl, L., & Powell, J. (in
press-a). Die Exklusion von
Schülern mit sonderpädagogis-
chem Förderbedarf—Ein Beitrag
zur Debatte um nationale Bil-
dungsstandards und die Schule
für alle. Gemeinsam Leben,
Zeitschrift für integrative
Erziehung.

Pfahl, L., & Traue, B. (2004).
Tagungsbericht: Lesarten quali-
tativer Forschung—Methoden-
Workshop. Forum Qualitative
Sozialforschung / Forum: Quali-
tative Social Research 5 (2), Art.
15. Verfügbar über:
http://www.qualitative-
research.net/fqs-texte/2-04/2-
04tagung-pfahltraue-d.htm.

Powell, J. (forthcoming). Barri-
ers to inclusion: Special educa-
tion in the United States and
Germany. Boulder: Paradigm. 

• (in press-a, b, c, d). Entries:
Eugenics, euthanasia, special
needs, stigma. In T. Fitzpatrick
et al. (Eds.), International ency-
clopedia of social policy.
London: Routledge.
• (in press-e). Sonderpädago-
gische Fördersysteme im 20.
Jahrhundert: Ein deutsch-
amerikanischer Vergleich.
Vierteljahresschrift für Heil-
pädagogik und ihre Nachbar-
gebiete.
• (2004a). Barriers to inclusion:
The institutionalization of spe-
cial education in Germany and
the United States and Germany.
Doctoral dissertation, Free Uni-
versity of Berlin.
• (2004b). Schulische Integra-
tion als Bürgerrecht in den
USA. In U. Becker & A. Graser
(Eds.), Perspektiven der schulis-
chen Integration von Kindern
mit Behinderung: Interdiszipli-
näre und vergleichende Betra-
chtungen (pp. 93–124). Baden-
Baden: Nomos (Schriftenreihe
des MPI für ausländisches und
internationales Sozialrecht 33).
• (2003a). Constructing disabil-
ity and social inequality early in
the life course: The case of spe-
cial education in Germany and
the United States. Disability
Studies Quarterly, 23, 57–75.
• (2003b). Grenzen der Inklu-
sion: Die Institutionalisierung
von sonderpädagogischem
Förderbedarf in Deutschland
und den USA, 1970–2000. In J.
Allmendinger (Ed.), Entstaat-
lichung und Soziale Sicherheit.
Opladen: Leske + Budrich
(2 Vols. + CD-ROM). 
• (2003c). Hochbegabt, behin-
dert oder normal? Klassifika-
tionssysteme des sonderpäda-
gogischen Förderbedarfs in
Deutschland und den Vere-
inigten Staaten. In G. Cloerkes
(Ed.), Wie man behindert wird.
Texte zur Konstruktion einer
sozialen Rolle und zur Lebens-
situation betroffener Menschen
(pp. 103–140). Heidelberg:
Winter.

Rusconi, A. (in press). Leaving
the parental home in Italy and
West Germany: Opportunities
and constraints. Aachen:
Shaker.

Rusconi, A., & Solga, H.
(2004a). Dual careers:
Akademikerpartnerschaften an
deutschen Hochschulen. In C.
Schuster (Ed.), Physikerinnen
stellen sich vor. Dokumentation
der Deutschen Physikerinnen-
tagung 2003 (pp. 144–157).
Berlin: Logos Verlag (Augs-
burger Schriften zur Mathe-
matik, Physik und Informatik 3).
• (2004b). Kommt der Partner
mit?—Die Sicht der Hochschule.
In Deutscher Hochschullehre-
rinnenbund (Ed.), Hochschul-
frauen als akademische Noma-
den? Vom Nutzen und Nachteil
der Mobilität (pp. 58–69). Ta-
gungsbeiträge des öffentlichen
Kolloquiums, Berlin.

Solga, H. (forthcoming). The
rise of meritocracy? Class mo-
bility in East Germany before
and after 1989. In K. U. Mayer,
M. Diewald, & A. Goedicke
(Eds.), From a closed to an open
society? Life courses and em-
ployment careers of East
Germans before and after 1989.
Palo Alto, CA: Stanford Univer-
sity Press.
• (in press-a). Meritokratie—Die
moderne Legitimation unglei-
cher Bildungschancen. In P. A.
Berger & H. Kahlert (Eds.), Insti-
tutionalisierte Ungleichheiten?
Stabilität und Wandel von
Bildungschancen. Weinheim:
Juventa.
• (in press-b). Ohne Abschluss
in die Bildungsgesellschaft: Die
Erwerbschancen gering quali-
fizierter Personen aus soziolo-
gischer und ökonomischer Per-
spektive. Opladen: Barbara
Budrich.

• (2004a). Ausgrenzungs-
erfahrungen trotz Integration—
Die Übergangsbiografien von
Jugendlichen ohne Schulab-
schluss. In S. Hillmert & K. U.
Mayer (Eds.), Geboren 1964 und
1971. Neuere Untersuchungen
zu Ausbildungs- und Berufs-
chancen in der Bundesrepublik
Deutschland (pp. 39–63). Wies-
baden: VS Verlag für Sozial-
wissenschaften. 
• (2004b). Berufsbildung und
soziale Strukturierung. In BMBF
(Ed.), Bildungsreform: Vol. 8. Ex-
pertisen zu den konzeptionellen
Grundlagen für einen Nationa-
len Bildungsbericht—Berufliche
Bildung und Weiterbildung/
Lebenslanges Lernen (pp. 223–
279). Berlin: BMBF.
• (2004c). Gering Qualifizierte
in der Bildungsgesellschaft.
Theorie und Praxis. In G.
Schmid, M. Gangl, & P. Kupka
(Eds.), Arbeitsmarktpolitik und
Strukturwandel: Empirische
Analysen (pp. 37–56). Nürn-
berg: IAB (Beiträge aus der
Arbeitsmarkt- und Berufs-
forschung 286).
• (2004d). Increasing risks of
stigmatization. Changes in
school-to-work transitions of
less-educated West Germans.
Yale Journal of Sociology, 4,
99–129.
<http://www.yale.edu/socdept/
yjs/YJSFall2004.pdf>
• (2004e). Kontinuitäten und
Diskontinuitäten beim Über-
gang ins Erwerbsleben von Ju-
gendlichen ohne Schulab-
schluss. In F. Behringer, 
A. Bolder, R. Klein, & A. Seiverth
(Eds.), Diskontinuierliche Er-
werbsbiografien. Zur gesell-
schaftlichen Konstruktion und
Bearbeitung eines normalen
Phänomens (pp. 120–132).
Baltmannsweiler: Schneider
Verlag Hohengehren.
• (2004f). Das Scheitern gering
qualifizierter Jugendlicher an
den Normalisierungspflichten
moderner Bildungsgesellschaf-
ten. In M. Junge & G. Lechner
(Eds.), Scheitern. Aspekte eines
sozialen Phänomens (pp. 97–
121). Wiesbaden: VS Verlag für
Sozialwissenschaften.
• (2003a). Jugendliche ohne
Schulabschluss und ihre Wege

Independent Research Group290

Publications 2003–2004



in den Arbeitsmarkt. In K. S.
Cortina, J. Baumert, A.
Leschinsky, K. U. Mayer, & L.
Trommer (Eds.), Das Bildungs-
wesen in der Bundesrepublik
Deutschland. Strukturen und
Entwicklungen im Überblick
(pp. 710–754). Reinbek:
Rowohlt.
• (2003b). Ein Leben ohne
Schulabschluss—Das ständige
Scheitern an der Normalbio-
graphie. In J. Allmendinger
(Ed.), Entstaatlichung und sozi-
ale Sicherheit. Verhandlungen
des 31. Kongresses der Deut-
schen Gesellschaft für Sozio-
logie in Leipzig 2002 (Vol. 1,
pp. 546–564). Opladen: Leske +
Budrich. 
• (2003c). Das Paradox der
integrierten Ausgrenzung von
gering qualifizierten Jugend-
lichen. Aus Politik und Zeit-
geschichte, B21–22, 19–25.

Solga, H., Powell, J., &
Wagner, S. (2003). Ausbil-
dungslosigkeit: Bedingungen
und Folgen mangelnder Beruf-
sausbildung: Aktuelle For-
schungsprojekte zur Sozial-
struktur und sozialer Ungleich-
heit. In J. Allmendinger (Ed.),
Entstaatlichung und soziale
Sicherheit. Opladen: Leske +
Budrich (2 Vols. + CD-ROM).

Solga, H., & Rusconi, A.
(2004). Deutsche Hochschulen
und ihr ambivalentes Verhältnis
zu Doppelkarrieren in
Akademikerpartnerschaften.
In G. Vedder (Ed.), Familien-
gerechte Hochschule: Analysen,

Konzepte, Perspektiven (pp.
64–89). Frankfurt a.M.: Hertie-
Stiftung.

Solga, H., Rusconi, A., &
Krüger, H. (in press). Her career
gets started after his—so what?
Der Einfluss der Alterskonstella-
tion in Akademikerpartner-
schaften auf die Realisierungs-
chancen von Doppelkarrieren.
In H. Solga & C. Wimbauer
(Eds.), Wenn zwei das Gleiche
tun …—Ideal und Realität
sozialer (Un-)Gleichheit in Dual
Career Couples. Opladen:
Barbara Budrich.

Solga, H., & Wagner, S.
(2004a). Die Bildungsexpansion
und ihre Konsequenzen für das
soziale Kapital der Hauptschule.
In S. Engler & B. Krais (Eds.),
Das kulturelle Kapital und die
Macht der Klassenstrukturen
(pp. 97–114). Weinheim:
Juventa.
• (2004b). Die Zurückgelasse-
nen—Die soziale Verarmung der
Lernumwelt von Hauptschülern
und Hauptschülerinnen. In
R. Becker & W. Lauterbach
(Eds.), Bildung als Privileg?
Ursachen von Bildungsun-
gleichheit aus soziologischer
Sicht (pp. 195–224). Wies-
baden: VS Verlag für Sozial-
wissenschaften.

Solga, H., & Wimbauer, C.
(Eds.). (in press). Wenn zwei das
Gleiche tun …—Ideal und Reali-
tät sozialer (Un-)Gleichheit in
Dual Career Couples. Opladen:
Barbara Budrich.

Wagner, S. (in press-a).
Brücken und Barrieren:
Bildungsverläufe von Sonder-
schülerinnen und Sonder-
schülern in Deutschland. In
K. Felkendorff & E. Lischer
(Eds.), Barrierefreie Übergänge?
Jugendliche mit Behinderungen
und Schulschwierigkeiten zwi-
schen Schule und Beruf. Zürich:
Verlag Pestalozzianum.
• (in press-b). Jugendliche ohne
Berufsausbildung: Eine Längss-
chnittstudie zum Einfluss von
Schule, Herkunft und
Geschlecht auf ihre Bildungs-
chancen. Aachen: Shaker.
• (2004). Nachrecherchebericht
zur LV-Ost Nonresponse-Studie.
In A. Goedicke, B. Lichtwardt, &
K. U. Mayer (Eds.), Dokumen-
tationshandbuch Ostdeutsche
Lebensverläufe im Transfor-
mationsprozess, LV-Ost Nonre-
sponse. Berlin: Max-Planck-
Institut für Bildungsforschung
(Materialen aus der Bildungs-
forschung 77).

Wagner, S., & Powell, J.
(2003). Ethnisch-kulturelle Un-
gleichheit im deutschen Bil-
dungssystem: Zur Über-
repräsentanz von Migrantenju-
gendlichen an Sonderschulen.
In G. Cloerkes (Ed.), Wie man
behindert wird. Texte zur Kon-
struktion einer sozialen Rolle
und zur Lebenssituation betrof-
fener Menschen (pp. 183–208).
Heidelberg: Winter.

Wagner, S., & Seibert, H. (in
press). Internationale Erfahrun-
gen: Erhebungspraxis von Bil-
dungsdaten bei Personen mit
Migrationshintergrund in der
amtlichen Statistik ausgewähl-
ter Einwanderungsländer. In
Bundesministerium für Bildung
und Forschung (Ed.), Tagungs-
band zum Expertenforum “Bil-
dungsdaten und Migrations-
hintergrund.“ Bonn: BMBF.

Wagner, S., & Visser, K. (2004).
Die telefonische und schrift-
liche Nachrecherche zur Panel-
studie “Ostdeutsche Lebensver-
läufe im Transformationspro-
zess (LV-Ost Panel).” In
A. Goedicke, B. Lichtwardt, &
K. U. Mayer (Eds.), Dokumenta-
tionshandbuch Ostdeutsche
Lebensverläufe im Transforma-
tionsprozess, LV-Ost Panel, Teil
II. Berlin: Max-Planck-Institut
für Bildungsforschung
(Materialien aus der Bildungs-
forschung 75).

Independent Research Group 291


